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Abstract 
India is experiencing a radical change in the accounting profession due to the influence of technology, changes in 
regulation, globalization and shifts in employer and societal expectations. These transformations do not apply to just 
professional accountants, they greatly impact on the role, relevance, and responsibilities of accountant teachers that 
train the future generations of accounting professionals. The paper is a review based article to discuss the future of 
accountant teachers in India by looking at the new trends in accounting education, changes in pedagogy, changes in 
curriculum, integration of technology, employability requirements and challenges of the institution. The paper is not 
based on the empirical data or quotes but on the synthesis of the conceptual knowledge and practical results that give a 
comprehensive idea of the changing role of accounting educators. The analytical research reveals the prospects of 
career development, threats of obsolescence, and directions of strategy that allow the accountant teachers to stay 
relevant, effective, and future-oriented in the Indian environment. Moreover, the paper has highlighted the importance 
of ongoing development of professionalism, interdisciplinary orientation and ethical leadership among accounting 
educators in order to have them be relevant to national education reforms and international professional standards. It 
also highlights the need of the support systems within the institutions to facilitate sustainable academic excellence and 
innovation. 
Keywords: Accounting teachers, Accounting education, Future skills, Digital transformation, Teaching Pedagogy, 
Knowledge 
 
Introduction 
Traditionally, accounting education has been 
considered a stable and structured field with clear cut 
principles, standards, and practices. In India, the 
teachers of accountants have traditionally been at the 
centre of moulding the commerce graduates, chartered 
accountants, cost accountants, management 
accountants, and finance professionals(Odionye et al., 
2024). The modern business world is however 
experiencing a growth of disruptive change. The 
accounting profession has changed as a result of 
automation, artificial intelligence, data analytics, 
regulatory complexity, and global integration(Ramirez, 
2017). 
The accountant teachers in this dynamic environment 
will no longer be able to sit back. The future of the 
accounting educators in India is determined by the way 
they embrace the emerging technologies, keep in line 

with the industry expectations, respond to the 
educational reforms, and embrace new teaching 
methods. (Cui et al., 2025; Talha et al., 2024) state that 
accountant teachers no longer serve as the dispensers 
of the textbook knowledge; they are supposed to serve 
as mentors, facilitators, curriculum designers and 
professionals who are integrated within the 
industry(Mikulić & Prebežac, 2012). 
This paper seeks to research the future of accountant 
teachers in India under a review and conceptual 
review. It talks about the dynamic character of 
accounting education, the new skills, the new 
pedagogy, institutional limitations, and higher 
education prospects. The paper will be in the form of a 
narrative review, which will give the flexibility to 
include conceptual diagrams, frameworks, and models 
at a later point. 

Research Article 
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Literature Review 
It is a fact that the role of accounting teachers has 
undergone a shift in line with the economic, 
technological and institutional changes which is 
reflected in the literature on accounting 
education(Pandey & Pattnaik, 2020). Previously seen 
as an unchanging and rule-based field, accounting is 
now considered a dynamic profession that has been 
influenced by the forces of globalization, 
digitalization, and even intricate regulatory 
landscapes(Eloff et al., 2023). This change has had a 
major impact on the accounting education systems of 
the global world and has given a new perspective to 
the role of accountant teachers as a vital point of 
professional and academic growth(Arthur et al., 2022). 
The previous views as per (Al-Saqqaf, 2023; Arthur et 
al., 2022; Zhaomin et al., 2021) on accounting 
education were focused on technical competence, 
procedural accuracy, and compliance oriented 
knowledge. It is important to note that teaching 
methods were mostly directed at solving numerical 
tasks, training to pass exams, and the ability to master 
accounting standards. By this conventional model 
accountant teacher had the primary task of imparting 
existing knowledge to students(Tavella & Bogers, 
2020). The ability of innovation in pedagogy and 
integration with industry was minimal and success was 
determined by the performance of students in exams 
but not the preparedness to the professional 
practice(Bellotti et al., 2014). 
Gradually, the literature started to identify 
discrepancies between scholarly accounting training 
and industry demands. Employers were increasingly 
looking after graduates with analytical skills, 
communication skills, moral judgment, and flexibility 
in addition to technical knowledge(Missaoui et al., 
2025). This change led to the calls by scholars to have 
a wider educational focus in accounting courses. This 
meant that the job of accountant teachers lost the 
aspect of content delivery to be more related to skill 
development, facilitating critical thinking and 
professional orientation(El Khoury et al., 2023; Putra 
& Aruan, 2020; Reyhanoğlu & Yılmaz, 2022). 
The recent literature shows that there is an increasing 
influence of technology on accounting education. The 
use of accounting software, enterprise software, 
automation software and data analytics have 
transformed accounting practice and pedagogy. This 

has put accountant teachers in the limelight of the 
curricular and teaching change, and they have to 
incorporate technological applications in teaching 
without losing the conceptual focus. 
Pedagogical transformation is another theme that 
prevails in the literature. The old style of lecture-based 
delivery is being considered inadequate to equip 
students to work in complicated professional 
settings(Tariq et al., 2025). Research also focuses on 
learning methods that are learner-based case based 
learning, project based learning, simulation, and 
problem based learning. In this respect, the accountant 
teachers are depicted as those who assist students in 
learning by showing them the real-life situation but not 
explaining the theory. This teaching paradigm requires 
advanced teaching competencies and professional 
growth(Jiang, 2006). 
The other issue covered in the literature is the 
increasing mentoring and advisory role of accountant 
teachers. As more professionals enter the education 
and job market with intensified competition, learners 
are turning more to faculty mentoring in terms of 
career planning, certification, and skill 
development(Chen et al., 2021). There is an increasing 
expectation that accountant teachers act as mentors, 
which means offering scholarly, professional and 
ethical supportive services. This broadened scope 
makes the educational experience more powerful and 
brings the work and load of the educators 
closer(Degraeve et al., 2004). 
The literature concerning accountant teachers is also 
influenced by institutional and policy-related 
discourses. The accounting programs have been 
affected by the educational changes towards outcome-
based education, the multidisciplinary learning and 
quality assurance. The reforms have teachers aligning 
the learning objectives, teaching strategies and 
assessment techniques with predetermined 
outcomes(Casado Díaz & Más Ruíz, 2002). According 
to literature such structures increase accountability but 
it also puts extra performance pressure on accounting 
educators. 
Alternative common part and theme are the interface 
between academia and professional bodies. The role of 
the collaboration between the educational institutions 
and the professional accounting organizations has been 
identified as important by literature, in order to 
guarantee relevance of the curriculum(He, 2021). The 
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teachers of accountancy who are involved in practice, 
training, and industry activities are considered to be in 
a better place to provide practice based education. This 
involvement increases the accounting education 
credibility and graduate employment(Addo et al., 
2022). 
The literature has also addressed research expectations 
on accountant teachers. Accounting educators in most 
higher education systems are required to juggle 
between teaching and research productivity(Raghunath 
et al., 2020; Sousa, 2018). It has been suggested that 
conceptual and practice-based research enhance the 
effectiveness of teaching and professionalism. 
Nonetheless, in the literature, there are also challenges 
associated with time, availability of resources and 
institutional support in order to meet these 
expectations(Silberman et al., 2023). 
The issues of accountant teachers are popularly 
addressed in the literature. The resisting tendency to 
change pedagogy, the low access to technological 
means, the obsolescence of skills, and the growing 
number of administrative duties can be listed as 
significant issues. Such issues as per (Hyman, 2014; 
Liu et al., 2021; Silberman et al., 2023) are especially 
topical in the economies that are developing, where 
institutional infrastructure differences and training 
opportunities in institutions are observed. According to 
literature, such issues can be detrimental to successful 
educational change unless they are afforded proper 
support. 
Simultaneously, the literature depicts a bright future 
concerning the profession of accounting educators. 
Accounting as a discipline is becoming wider in terms 
of scope, there is more demand to obtain a professional 
education and more focus on ethical governance 
ensuring that accountant teachers remain 
relevant(Akmal et al., 2023; Talha et al., 2025). 
Researchers underline that teachers that embrace the 
process of lifelong learning, integration of 
technologies and new pedagogy may improve their 
professional status and academic influence(Jahmani, 
2017). The literature describes the accountant teachers’ 
role as a transformation of the traditional teachers to 
the multidimensional professionals such as the subject 
knowledge, innovative teaching methods, mentoring 

and professional interactions. The future of accounting 
education as seen in the current researches lies heavily 
on the flexibility and readiness of accounting lecturers. 
The literature review, therefore, highlights the 
importance of continuous development, institutional 
support and strategic alignment to make sure that 
accountant teachers continue being effective agents of 
academic excellence and professional competence. 
Evolution of Accounting Education in India 
The history of Indian accounting education has passed 
through several stages, which are dependent on the 
economic and institutional advancement of the 
country. At first, accounting education was quite rule 
oriented, i.e. dealing with bookkeeping, ledger 
maintenance and compliance practices. The 
instructional practices focused on learning by 
memorization, solving mathematical problems using 
numbers, and passing tests(Mahanta et al., 2024). 
Along with the economic liberalization, globalization 
and the growth of corporate sphere, accounting 
education started to embrace the more advanced 
studies like corporate accounting, financial reporting, 
management accounting, auditing, taxation and 
financial management(Gerhart & Carpenter, 2006). 
The teachers of accounting were turned to be tasked 
with the responsibility of explaining complicated 
standards, laws and business practices, frequently 
within strict curricular structures(Qahl & Sohaib, 
2023). 
Over the last few years, change has been increasing. 
The accounting education has been broadened because 
of digital accounting systems, enterprise resource 
planning platforms, forensic accounting, sustainability 
reporting, and financial analytics. Consequently, 
accountant teachers are supposed to keep on updating 
their knowledge in their subjects and also reform their 
teaching functions(Evans et al., 2007). 
The future of accounting education implies that the 
overweight syllabi in accounting education will be 
replaced by competence-based learning. This 
revolution puts the accountant teachers in the focal 
point of the reforms in education and they have to 
strike a balance between academic and practical 
relevance(Bellizzi et al., 2022; Festeu et al., 2020; 
Wilkins et al., 2024).
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Fig1: Evolution of Accounting Education in India

Re-defining the role of Accountant Teachers.
Accountant teachers in India used to be 
lecturers who taught prepared content using chalk
talk. Testing centered around written tests and 
accuracy in numbers. Nevertheless, this position is 
changing very quickly(Qahl & Sohaib, 2023)
Knowledge Providers to Learning Facilitators
Contemporary accounting training focuses on learning, 
practice and critical thinking instead of memorizing. 
The role of accountant teachers is becoming more and 
more focused on providing learning opportunities in 
the form of discussions on cases and simulations, 
problem-based learning, and co
projects(Hayllar et al., 2018). This change demands a 
greater level of interaction with the students and an 
interactive classroom environment. 
Mentor and Career Guide 
As competition intensifies in the professional courses 
and in employment, students demand more than 
academic advice. Now accountant instructors can be 
viewed as a guide assisting learners in deciding which 
professions, professional qualifications, internships, 
and professional development directions to follow. 
Such advisory role will continue to increase in the 
future(Evans et al., 2007). 
Curriculum Innovator 
The teachers of accounting are taking an active part in 
the curriculum design and revision. Colleges are also 
demanding faculty consultation to help them keep next 
to industry demands and regulatory shifts. This 
tendency increases the strategic significance of 
accounting teachers in academic institutions
Sohaib, 2023). 
Effect of Technology in teaching accounting.
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Evolution of Accounting Education in India 
Source: Authors’ Creation 
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Effect of Technology in teaching accounting. 

One of the most influential forces of determining the 
future of accountant teachers in India is the force of 
technology. Digital transformation has changed what is 
being taught about accounting as well as how 
accounting education is delivered
Automation and Artificial Intelligence.
Manual bookkeeping and other routine accounting 
procedures have become less relevant due to the 
automation tools and artificial intelligence
al., 2020). Teachers of accounting therefore need to 
focus on critical interpretation, critical judgment and 
critical decision making. It will be a priority to teach 
the students the way to collaborate with intelligent
systems(Wilkins et al., 2024). 
Digital Teaching Platforms 
Learning management systems, virtual classrooms, 
online learning facilities, and recorded lectures are 
becoming part of higher education. The teachers of 
accounting need to acquire digital pedagogical 
competencies, such as the creation of content, 
designing online assessment tools, and the interaction 
of students in virtual classes(Al-
 
Data Analytics and Visualisation.
Implementation of data analytics in accounting 
education necessitates the instructors to know
teach fundamentals of analytical tools, dashboards, and 
visualisations. This is quite a contrast to the classical 
solving of numerical problems to the insight 
generation on the basis of data(Styron, 2015; Wilkins 
et al., 2024). 
Future accountant teacher skill requirements
Skill sets are important to accountant teachers in India 
because the future of accountant teachers is hinged on 
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the skills of these professionals. The knowledge of the 
subject is no longer enough(Wilkins et al., 2024). 
Technical and professional skills 
Accountant educators should be equipped with current 
information regarding the standards of accounting, tax 
regulations, auditing, and financial matters. The 
constant improvement in the fields of professional 
development will be necessary in order to stay relevant 
and credible. 
Pedagogical Skills 
Pedagogical competencies are needed in innovative 
teaching practices, student-focused learning, learning 
assessment, and outcome based education. Those who 
do not keep up with the change of times may lose their 
effectiveness. 
Effective and impactful digital and analytical skills are 
required for the achievement of outstanding 
performance. Digital and Analytical Skills Successful 
and influential digital and analytical skills are needed 
to achieve the highest level of performance(Wilkins et 
al., 2024). 
Digital literacy, skills in accounting software, and 
simple data analytics will now be a minimum 
requirement and not an optional improvement. The 
teachers of accountants that adopt technology will also 
have a better career in the near future(Wilkins et al., 
2024). 
Soft Skills and Ethics 
There is growing importance of communication skills, 
ethical awareness, flexibility, and emotional 
intelligence. Teachers of accounting have to set an 
example of professional conduct and ethical judgment 
as the accounting profession involves any form of 
trust(Al-Saqqaf, 2023). 
Higher Education Reforms 
The accounting programs are being affected via 
educational reforms that focus on flexibility, 
multidisciplinary learning, and outcome-based 
education. These changes require higher levels of 
responsibility and innovation by the teachers.Quality 
assurance systems impose pressure on the accountant 
teachers to prove effectiveness in teaching, research 
output and professional activity(Zlatanović et al., 
2023). Most of the performance evaluation systems 
will be more data-driven and comprehensive. 
Academia Interface with Professional Bodies. 
The association between professional accounting 
associations and academic institutions will improve. 

Accountant teachers who work with professional 
institutions can be exposed to increased exposure and 
relevance. 
Research and Scholarly Expectations. 
Besides the teaching duties, Indian accountant teachers 
are under more pressure to carry out research and 
scholarly publication. In as much as this trend 
improves the credibility of the academic, it contributes 
to workload pressures. 
Educators in future-oriented accounting can lay 
emphasis on interdisciplinary research, practice-
oriented research, and pedagogical research. This will 
make the difference between good and mediocre 
teachers because the skill involved in taking research 
knowledge and converting it into classroom 
instruction(Al-Saqqaf, 2023; Wilkins et al., 2024). 
Careers in Accountant Teaching. 
Nevertheless, accountant teachers in India have access 
to great opportunities in the future. 
Increased Demand in Accounting Education. 
An increase in higher education, professional course 
and executive education programmes guarantees 
increased demand of skilled accounting educators. 
Internationalization 
Educational globalization will provide a chance to 
teach abroad, offer online education, and do 
cooperative courses. New career opportunities can be 
offered to accountant teachers who have an 
international experience. 

Consulting and Training Roles. 
The trained accountant teachers with experience can 
work in the field of consultancy, corporate training, 
and curriculum advisory, in addition to the academic 
career. 
Conceptual Graphs and Diagrams: Future of 
Accountant Teachers in India 
Table 1: Drivers of Transformation in Accounting 
Education 
Technolog
y 

Regulator
y Reforms 

Globalizatio
n 

Employer 
Expectations 

Automatio
n, AI, 
Analytics 

Standards, 
Complianc
e 

Global 
Practices 

Skills & 
Employabilit
y 

 
Table2: Evolution of the Role of Accountant 
Teachers 

Traditional Role Transitional Role Future-Ready 
Role 
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Lecturer 
Content 
Delivery 

Facilitator 
Applied 
Learning 

Mentor & 
Innovator 
Industry-
Aligned 
Education 

 
Table3: Skill Framework for Future Accountant 
Teachers 

Technical 
Skills 

Pedagogica
l Skills 

Digital 
Skills 

Soft & Ethical 
Skills 

Accountin
g, Tax, 
Audit 

Case-
Based 
Teaching 

ERP, 
Analytic
s Tools 

Communicatio
n, Ethics 

 

Table4: Technology Integration in Accounting 
Education 

Teaching 
Platforms 

Accounting 
Tools 

Learning 
Outcomes 

LMS, Virtual 
Classrooms 

Accounting 
Software, AI 

Analytical & 
Decision Skills 

 
Table5: Institutional Support Framework 

Faculty 
Developme
nt 

Digital 
Infrastructur
e 

Research 
Support 

Industry 
Collaboratio
n 

Training & 
Workshops 

Smart 
Classrooms 

Incentive
s & 
Grants 

Internships 
& Projects 

 
Challenges and Risks 
The future is not without risks. Resistance to change, 
skill obsolescence, workload stress, and institutional 
constraints pose significant challenges. Teachers who 
rely solely on traditional methods may face declining 
relevance. Balancing teaching, research, administrative 
duties, and continuous learning will require effective 
time management and institutional support(Wilkins et 
al., 2024; Zlatanović et al., 2023).

 

 

Fig 2: Challenges and Risk 
Source: Authors’ Creation 

Future Outlook and Strategic Directions 
Risks are not absent in the future. The challenges of 
resistance to change, skill obsolescence, work load 
stress, and institutional constraints are influential. 
Effective time management and the support provided 
by the institution will be required to help teachers who 
are accustomed to the traditional approach to balance 
between teaching, research, administrative 
responsibilities, and continuous education. Future 
Prospectus and Strategic Plans. Adaptability, lifelong 
learning, and professional integration are the factors 
that will determine the future of accountant teachers in 
India. Investment in skill training including 
technological uptakes and pedagogical innovation will 
be strategic in this context. The institutions should also 
assist the teachers with training, infrastructure and 

recognition. Sustainable accounting education growth 
can be attained by having an educational process that 
encompasses educators, professional organisations and 
policymakers. The role of accountant teacher, skill 
frameworks and technology integration may also be 
represented with conceptual models and diagrams and 
could be revisions of this discussion. 
Discussion and Conclusion  
The position of the accountant teachers in India is 
being subjected to the radical and irreversible 
revolution. Accounting educators used to be 
traditionally considered as experts on the subject, 
whose task is to convey theoretical knowledge to 
students in lectures and teaching based on tests, but 
now their tasks have been much more complicated and 
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multifaceted. The nature of accounting education has 
changed due to rapid changes in the business 
environment, improvements in digital technologies and 
changes in regulatory frameworks and change in 
expectations on the part of employers. Due to this fact, 
accountant teachers are slowly becoming more of a 
future-compliant educator and mentor, curriculum 
developer and academic leader, a role that will 
determine the professional competence of future 
accountants. Technological change is one of the 
greatest elements that have driven this change. 
Automation, accounting software, artificial 
intelligence, and data-driven decision-making have 
minimized the applicability of the manual and routine 
accounting functions. Therefore, accounting education 
will no longer be concentrated on the bookkeeping, the 
procedural compliance, or the numbers problems-
solving. The teachers of accountants are now required 
to focus on the conceptual knowledge, analysis, 
professional judgment and ethical reasoning. This is a 
change that demands the teachers to constantly update 
their technical understanding of the subject matter and 
reconsider the manner in which accounting principles 
are being imparted and implemented in real world 
experiences. Besides expertise in the subject matter, 
the current accountant educators are becoming more 
and more anticipated to incorporate new pedagogical 
concepts. The traditional teaching methods based on 
lectures are slowly being substituted or complemented 
by interactive ones including case-based learning, 
problem-solving activities, simulations, group 
discussions, and experience learning. Such methods 
promote critical thinking, teamwork and practical use 
of knowledge. Accountant teachers are considered as 
facilitators of learning as opposed to being transmitters 
of information, and they are therefore the key players 
in making learning interesting and meaningful to 
students in readiness to face the challenges posed by 
being professionals. Accountant teacher mentoring has 
also become eminent in the recent years. The students 
who are taking accounting and commerce courses in 
India are highly competitive, have complicated career 
decisions, and their professional demands are changing 
quickly. In this regard, accountant teachers are 
academic consultants, career advisors, and role 
models. They assist students to comprehend all 
professional routes, employability skill and 
professional ethics. The role of this mentorship 

improves teacher student relationship and increases the 
effectiveness of accounting education as a whole. With 
these opportunities, there are a number of challenges to 
the changing role of accountant teachers. The 
continuous professional development requires time, 
effort and institutional support. Most teachers are 
required to juggle between teaching, research with 
administration, as well as self-education. The 
transition into digital teaching platforms and 
technologies may be especially difficult when it comes 
to teachers who were used to working with more 
traditional systems. The resistance to change, 
insufficient availability of training materials and 
infrastructural limitations can interfere with the 
successful change unless proactively mitigated. 
Nevertheless, these obstacles provide the chances of 
professional development and academic leadership. By 
nonstop learning and acquisition of skills, accountant 
teachers can become very relevant and have a brighter 
career. The connection between academic teaching and 
professional practice can be reinforced through a 
number of activities including engagement with 
professional bodies, involvement in training programs, 
industry collaboration and involvement in curriculum 
development. This kind of integration makes sure that 
accounting education is kept in line with industry 
requirements and regulatory changes. The institutional 
support is of the essence to the future success of 
accountant teachers in India. Colleges and universities 
will have to spend money on faculty training, 
technology infrastructure, and teaching technology. 
Teaching innovation, mentoring and professional 
engagement, as well as research output should be 
rewarded and recognized. Good environment and 
academic support also help the educators to explore 
new ways of teaching and embrace emerging 
technologies without feeling that they might fail. In the 
future, the future of accountants’ teachers in India is 
both threatening and bright. The increased significance 
of financial transparency, corporate governance, 
sustainability reporting, and ethical business practices 
guarantees further need of high-quality accounting 
education. The accountant teachers being important 
stakeholders in human capital development will be 
critical in the Indian financial and corporate 
ecosystem. They can have an impact not only in 
classrooms, they can influence professional values, 
decision-making skills, and ethical norms of future 
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accountants. Those accounting educators who are 
flexible, innovative and professionally relevant are the 
ones who belong to the future. Individuals 
implementing technology in the teaching process, 
matching the curriculum to the real world experience, 
and encouraging critical and ethical thinking will 
become leaders in accounting education. On the 
contrary, teachers, who do not want to evolve or use 
only the old methods, may not be able to stay relevant 
in a growing competitive academic world. To sum up, 
the changes in the accountant teachers in India indicate 
more general trends in education, technology, and 
practice. On the one hand, the journey is characterized 
by the challenges associated with the acquisition of 
skills, the workload, and constraints of the institutions; 
on the other hand, it is marked with a lot of intellectual 
development, professional appreciation, and influence 
on society. Accountant teachers can easily overcome 
this transition with proactive adaptation, continuous 
learning, and a powerful institutional support. This will 
not just make accounting education relevant, but will 
also play a significant role in ensuring that an 
adequate, ethical and future-oriented accounting career 
within India is realized. 
 
References: 
Addo, S., Tyagi, P., & Mutunga, E. (2022). Assessing 

Awareness level of Engineering Graduate 
Students about Innovation Commercialization at 
Historically Black Colleges and Universities. 
ASEE Annual Conference and Exposition, 
Conference Proceedings. 
https://www.scopus.com/inward/record.uri?eid=2
-s2.0-
85138259071&partnerID=40&md5=c88a049588
2a4e3af9c458d9083f39e6 

Akmal, S., Talha, M., Faisal, S. M., Ahmad, M., & 
Khan, A. K. (2023). Perceptions about FinTech: 
New evidences from the Middle East. Cogent 
Economics and Finance, 11(1). 
https://doi.org/10.1080/23322039.2023.2217583 

Al-Saqqaf, M. A. B. (2023). Inclination of Teachers to 
Implement Outcome-Based Education in English 
Courses in Saudi Universities. World Journal of 
English Language, 13(8), 168–181. 
https://doi.org/10.5430/wjel.v13n8p168 

Arthur, Y. D., Dogbe, C. S. K., & Asiedu-Addo, S. K. 
(2022). Modeling students’ mathematics 
achievement and performance through teaching 
quality: SERVQUAL perspective. Journal of 
Applied Research in Higher Education, 14(4), 

1509–1523. https://doi.org/10.1108/JARHE-06-
2021-0243 

Bellizzi, M. G., Eboli, L., Mazzulla, G., & Postorino, 
M. N. (2022). Classification trees for analysing 
highly educated people satisfaction with airlines’ 
services. Transport Policy, 116, 199–211. 
https://doi.org/10.1016/j.tranpol.2021.12.008 

Bellotti, F., Berta, R., De Gloria, A., Lavagnino, E., 
Antonaci, A., Dagnino, F., Ott, M., Romero, M., 
Usart, M., & Mayer, I. S. (2014). Serious games 
and the development of an entrepreneurial 
mindset in higher education engineering students. 
Entertainment Computing, 5(4), 357–366. 
https://doi.org/10.1016/j.entcom.2014.07.003 

Casado Díaz, A. B., & Más Ruíz, F. J. (2002). The 
consumer’s reaction to delays in service. 
International Journal of Service Industry 
Management, 13(2), 118–140. 
https://doi.org/10.1108/09564230210425331 

Chen, C., Teng, Z., Lu, C., Hossain, M. A., & Fang, Y. 
(2021). Rethinking Leisure Tourism: From the 
Perspective of Tourist Touch Points and 
Perceived Well-being. SAGE Open, 11(4). 
https://doi.org/10.1177/21582440211059180 

Cui, C. M., Harrison, J. A., Ng, F., & Rouse, P. (2025). 
Accounting choices in data envelopment 
analysis. Journal of Productivity Analysis, 63(2), 
219–237. https://doi.org/10.1007/s11123-024-
00749-9 

Degraeve, Z., Labro, E., & Roodhooft, F. (2004). Total 
cost of ownership purchasing of a service: The 
case of airline selection at Alcatel Bell. European 
Journal of Operational Research, 156(1), 23–40. 
https://doi.org/10.1016/j.ejor.2003.08.002 

El Khoury, R., Nasrallah, N., Hussainey, K., & Assaf, 
R. (2023). Spillover analysis across FinTech, 
ESG, and renewable energy indices before and 
during the Russia–Ukraine war: International 
evidence. Journal of International Financial 
Management and Accounting, 34(2), 279–317. 
https://doi.org/10.1111/jifm.12179 

Eloff, I., Agostini, E., Dittrich, A.-K., & Mathabath, K. 
(2023). Vignettes of equality, wellbeing and 
teaching. In Women’s Empowerment for a 
Sustainable Future: Transcultural and Positive 
Psychology Perspectives (pp. 617–628). 
https://doi.org/10.1007/978-3-031-25924-1_38 

Evans, R. S., Parks, J., & Nichols, S. (2007). The Idea 
to Product® program: An educational model 
uniting emerging technologies, student leadership 
and societal applications. International Journal 
of Engineering Education, 23(1), 95–104. 
https://www.scopus.com/inward/record.uri?eid=2
-s2.0-
33847723003&partnerID=40&md5=fbbc5d96f0e



FAR Journal of Financial and Business Research (FARJFBR) ISSN: 3049-3285(Online) 
 

 
9 

 

90f7ce8eb9fd66fffab67 
Festeu, D., Turlakova, N., & Crudu, R. (2020). 

Entrepreneurship education programme tailored 
to Eastern European neighbouring countries. 
Eastern Journal of European Studies, 11(2), 
266–283. 
https://www.scopus.com/inward/record.uri?eid=2
-s2.0-
85102113155&partnerID=40&md5=cb88d21f81f
ea4ffc6632191d99b8ab4 

Gerhart, A., & Carpenter, D. (2006). Innovative 
learning experience - Detroit to Pittsburgh canoe 
expedition. ASEE Annual Conference and 
Exposition, Conference Proceedings. 
https://www.scopus.com/inward/record.uri?eid=2
-s2.0-
85029084525&partnerID=40&md5=e027ee2a41
8b771a63f3b3c21550fe75 

Hayllar, M. R., Wong, L., Chandra, Y., Lau, M. K. W., 
Leung, J. Y. H., & Ma, T. K. W. (2018). Service 
leadership education at City University of Hong 
Kong. International Journal on Disability and 
Human Development, 17(1), 37–43. 
https://www.scopus.com/inward/record.uri?eid=2
-s2.0-
85062764822&partnerID=40&md5=29477f320d
3a5426a13d74506862feef 

He, P. (2021). Practical Research on Synergy between 
Ideological and Political Education and 
Innovation and Entrepreneurship Education in 
Universities. ACM International Conference 
Proceeding Series, 875–879. 
https://doi.org/10.1145/3452446.3452655 

Hyman, K. K. (2014). “Oh, the humanities!”: Socrates, 
Aristotle, Dilbert and humanistic education in 
engineering at the University of Illinois. In The 
Humanities in 2015: Why We Need Them and 
How They Contribute to Being Human (pp. 45–
65). 
https://www.scopus.com/inward/record.uri?eid=2
-s2.0-
84952767298&partnerID=40&md5=7a27eff71ae
b417701cb09a7c9be413d 

Jahmani, A. (2017). The effect of royal Jordanian 
airline service quality on passengers’ satisfaction. 
International Journal of Business and Society, 
18(S3), 519–530. 
https://www.scopus.com/inward/record.uri?eid=2
-s2.0-
85041403149&partnerID=40&md5=b205f93dba
b06f20789de22d7bf5a4ac 

Jiang, H. (2006). Internet technology and airport 
economic performance. AusWeb 2006: 12th 
Australasian World Wide Web Conference. 
https://www.scopus.com/inward/record.uri?eid=2

-s2.0-
84873250835&partnerID=40&md5=0ce7e76e06
d00e566b264812b22c7140 

Liu, H., Kulturel-Konak, S., & Konak, A. (2021). Key 
elements and their roles in entrepreneurship 
education ecosystem: Comparative review and 
suggestions for sustainability. Sustainability 
(Switzerland), 13(19). 
https://doi.org/10.3390/su131910648 

Mahanta, A., Sahu, N. C., & Behera, P. K. (2024). 
Sustainable Indices Outperforming Traditional 
Indices in India: A Comparative Study Pre and 
During COVID-19: Sustainable Indices 
Outperforming Traditional Indices: A. Mahanta 
et al. Asia-Pacific Financial Markets. 
https://doi.org/10.1007/s10690-024-09506-2 

Mikulić, J., & Prebežac, D. (2012). Accounting for 
dynamics in attribute-importance and for 
competitor performance to enhance reliability of 
BPNN-based importance-performance analysis. 
Expert Systems with Applications, 39(5), 5144–
5153. https://doi.org/10.1016/j.eswa.2011.11.026 

Missaoui, I., Shah, W. U., & Ben Rejeb, A. (2025). 
Impact of FinTech and technological innovation 
on African stock returns: fresh insights from 
crisis. Journal of Financial Reporting and 
Accounting. https://doi.org/10.1108/JFRA-10-
2024-0716 

Odionye, J. C., Ojiaku, E. U., Agoh, N., Okorontah, C. 
F., Okpara, R. M., & Ogu, C. (2024). Economic 
policy uncertainty and equity index in sub-
Saharan African (SSA) countries: accounting for 
multiple structural breaks in a panel framework. 
SN Business and Economics, 4(6). 
https://doi.org/10.1007/s43546-024-00664-z 

Pandey, S. C., & Pattnaik, P. N. (2020). Teaching 
sustainable entrepreneurship and leadership: Case 
of a taught course - Innovation and sustainability 
specialization. In Building an Entrepreneurial 
and Sustainable Society (pp. 114–125). 
https://doi.org/10.4018/978-1-7998-2704-
7.ch006 

Putra, A. S., & Aruan, D. T. H. (2020). The influence 
of service quality, perceived value and image, 
satisfaction and customer engagement on 
domestic commercial airline passengers’ 
behavioral intention. In Contemporary Issues in 
Finance, Accounting, and Consumers’ Behavior: 
Lessons from Indonesia (pp. 289–306). Nova 
Science Publishers, Inc. 
https://www.scopus.com/inward/record.uri?eid=2
-s2.0-
85125349524&partnerID=40&md5=94981aa442
b5fa86bb6f9f2c42269493 

Qahl, M., & Sohaib, O. (2023). KEY FACTORS FOR 



FAR Journal of Financial and Business Research (FARJFBR) ISSN: 3049-3285(Online) 
 

 
10 

 

A CREATIVE ENVIRONMENT IN SAUDI 
ARABIAN HIGHER EDUCATION 
INSTITUTIONS. Journal of Information 
Technology Education: Innovations in Practice, 
22, 1–48. https://doi.org/10.28945/5105 

Raghunath, N., Koronis, G., & Silva, A. (2020). 
Creativity, entrepreneurship, innovation, 
leadership and professional motivations: 
Comparing design students in different levels of 
undergraduate education. Proceedings of 2020 
IEEE International Conference on Teaching, 
Assessment, and Learning for Engineering, TALE 
2020, 77–82. 
https://doi.org/10.1109/TALE48869.2020.93684
67 

Ramirez, R. R. (2017). Teaching ethics through court 
judgments in Finance, Accounting, Economics 
and Business. Etikk i Praksis, 11(1), 61–87. 
https://doi.org/10.5324/eip.v11i1.1938 

Reyhanoğlu, M., & Yılmaz, H. (2022). The 
Importance of Organizational Behavior Model 
Applications in Air Transportation Industry. In 
Accounting, Finance, Sustainability, Governance 
and Fraud (pp. 213–234). Springer Nature. 
https://doi.org/10.1007/978-981-16-9276-5_11 

Silberman, D., Aguinis, H., & Carpenter, R. E. (2023). 
Using Extreme Pedagogy to Enhance 
Entrepreneurship Education. Entrepreneurship 
Education and Pedagogy, 6(3), 546–560. 
https://doi.org/10.1177/25151274221144218 

Sousa, M. J. (2018). Entrepreneurship skills 
development in higher education courses for 
teams leaders. Administrative Sciences, 8(2). 
https://doi.org/10.3390/admsci8020018 

Styron, R. A. (2015). Fostering innovation in higher 
education through entrepreneurial leadership. 
WMSCI 2015 - 19th World Multi-Conference on 
Systemics, Cybernetics and Informatics, 
Proceedings, 2, 146–150. 
https://www.scopus.com/inward/record.uri?eid=2
-s2.0-
84961161374&partnerID=40&md5=19f3310460
72a628975ec52c2b4937d4 

Talha, M., Malhotra, G., Tabassum, S., & Faisal, S. 
(2025). Dynamic Return and Volatility Forecasts 
for Selected Economies: An Analysis of the 
Covid-19 Pandemic and the Russo-Ukraine Saga. 
SAGE Open, 15(4). 
https://doi.org/10.1177/21582440251369158 

Tariq, A., Hassan, A., Kayani, U., Haider, S. A., & 
Qasim, A. (2025). Return and volatility spillover 
among green finance, sustainable and Islamic 
investments: evidence for environmental 
sustainability via financial convergence. 
Sustainability Accounting, Management and 
Policy Journal, 1–19. 
https://doi.org/10.1108/SAMPJ-12-2024-1395 

Tavella, E., & Bogers, M. (2020). Leadership at an 
Entrepreneurial University: How Department 
Heads Manage Multiple Logics at a Scandinavian 
University. International Journal of Innovation 
and Technology Management, 17(5). 
https://doi.org/10.1142/S0219877020500352 

Wilkins, A., Courtney, S. J., & Piattoeva, N. (2024). 
Keywords in Education Policy Research: A 
Conceptual Toolbox. In Keywords in Education 
Policy Research: A Conceptual Toolbox. 
https://www.scopus.com/inward/record.uri?eid=2
-s2.0-
85181988340&partnerID=40&md5=51388c2691
71da0d187a5801a36cbd73 

Zhaomin, X., Jingmin, W., & Xiao, Y. (2021). 
Research on construction and correlation analysis 
of whole process teaching quality evaluation 
system under the blended learning mode. 
Proceedings - 2021 2nd International 
Conference on Education, Knowledge and 
Information Management, ICEKIM 2021, 478–
482. 
https://doi.org/10.1109/ICEKIM52309.2021.001
11 

Zlatanović, D., Nikolić, J., Potočan, V., & Erić 
Nielsen, J. (2023). What drives innovativeness 
in higher education? Evidence from two 
emerging markets. Kybernetes. 
https://doi.org/10.1108/K-01-2023-0127 

 


